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The Pupil Premium for disadvantaged pupils will 

provide additional funding specifically linked to 

disadvantaged pupils, with the primary objective 

of boosting their attainment… We will expect 

schools to account to parents for how it is used. 

(page 81, White Paper) 

To help you make the most of  this additional funding, we have created 
a guide to support you. We have also asked our experts to share their 
top tips on raising attainment with you.
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the Pupil Premium

Who’s it for?
The Pupil Premium is for children who come from 
economically disadvantaged backgrounds. The criterion 
for eligibility is those children who are currently eligible 
for free school meals (FSM). The government has stated 
that they will be looking into using a different, more 
precise measure for future years, though this is not yet 
decided. They also wish to extend the Pupil Premium 
to children who have previously been eligible for FSM 
as well as service and looked-after children.

What’s it for?
The government has not ringfenced the funding. 
However, the money should be used to boost the 
attainment of those children to whom it is attached. 
You can choose how to spend it to get the most impact 
for your children. Many schools will use it for staffing 
costs, resources, or a combination of the two.

   At the same time, we will seek to focus 
more firmly on how well disadvantaged  
pupils do, and make sure that schools are  
held fully to account for using the Pupil 
Premium to raise the achievement of eligible 
children. So, we will report specifically in the 
performance tables on how well those  
eligible for the Pupil Premium do in the basics 
at primary and secondary school

  (Section 6.14 of White Paper)

how much money is it?
For 2011/12, the total Pupil Premium fund is £625m. 
Each pupil who is eligible for FSM attracts a flat rate of 
£430, regardless of where they live. By 2014, the total 
Pupil Premium fund will be £2.5bn annually.

What do i need to show  
the government?
The government has yet to release detailed information 
on how it wants reporting to be carried out. However, 
they will be reforming performance tables to include 
information on the attainment of children who are 
eligible for the premium.

Poverty and 
underachievement: the facts
Meeting the needs of the 
bottom 20%
The government is especially keen to ensure that the 
needs of the children in the bottom 20% are met:

  We are particularly concerned about the 
progress that the lowest-attaining 20 per cent 
of pupils make at school 

(p.69 White Paper).

There is a high correlation between economic 
deprivation and under-achievement. The 
Institute for Financial Studies report states: 

 There are good reasons for the Government’s 
preferred measure for distributing the  
Pupil Premium being eligibility for free  
school meals. It is highly correlated with  
low educational attainment, easily observable 
and difficult to falsify.

When they enter KS2, children eligible for free 
school meals are already significantly behind age 
expectations. They need to make twice the rate 
of progress as other children in order to catch up with 
their peers.

Data: Statistical first release, Key Stage 1 Attainment by 
Pupil Characteristics in England, December 2009





findings from the 
Joseph rowntree 
foundation
the impact of schools
The study found that schools do 
make a difference to outcomes for 
disadvantaged pupils. Social and 
economic circumstances are the 
most important factors, but about 
14 per cent of the incidence of low 
achievement is attributable to school 
quality. 
Only some school features could be 
measured by the research – other 
factors have an effect, too, such as:

•	 school ethos and leadership 

•	 the effectiveness of teaching.

The study found that expenditure  
on students can have a positive effect 
on their attainment. 
As the report puts it:
“Resources matter, particularly for low 
achieving students.”

influences outside school
The report identifies the following as 
factors that have major parts to play in 
reducing later low achievement:

•	 pre-school education 

•	 parenting help 

•	 income support

•	 everything which improves the 
home learning environment.

the importance of literacy
The study comments especially on poor 
literacy, and recommends that children 
with particular reading difficulties need 
to be better identified and the additional 
help they require should be more  
readily available.

  Poor literacy results in primary 
school are a strong risk factor for 
later low achievement, and have little 
to do statistically with not speaking 
English at home.

What does the research say?

ofsted’s report on removing barriers to literacy

Between June 2008 and February 2010, 

inspectors visited a range of schools, 

training providers and other learning 

centres with a focus on how to raise 

the attainment of learners in literacy..  

They had a particular focus on those children 

who are eligible for free school meals,  

in order to identify good practice in 

supporting these learners. The findings are  

summarised below. 

The following factors were identified 

as having a positive effect on children’s 

attainment in literacy:

	high expectations 

	an emphasis on speaking and listening  

 skills from an early age 

	a rigorous, sequential approach to  

 developing speaking  and listening  

 and teaching reading, writing and  

 spelling through systematic phonics

	sharp assessment of progress in order  

 to determine the most appropriate  

 programme or support 

	carefully planned provision to  

 meet individual needs 

	rigorous monitoring of the impact  

 of provision

	high-quality pastoral care to support  

 learning in literacy

	highly effective use of time,  

 staff and resources

‘Removing barriers to Literacy’  

Ofsted 2011

high expectations
In all of the successful schools, inspectors 

found a “relentless” focus on improving 

standards and raising achievement for all. 

They helped vulnerable pupils achieve well 

in literacy by never losing sight of this core 

purpose. The report also identified success in 

schools where there was a “culture of good 

behaviour, mutual respect between staff and 

pupils and good partnerships with parents.”

Assessment matters
In the most effective schools, teachers used 

regular, formal assessments of pupils’ progress 

in literacy. They used running records and 

other diagnostic assessments to identify 

strengths and weaknesses. Meticulous record-

keeping, the study states, meant that “staff 

were quick to identify and secure expert 

advice and additonal support for both pupils 

and their parents where necessary.”

The study found that analysing performance 

data by the characteristics of pupil groups, 

not just individuals, was key to achieving 

outstanding overall results. In the schools 

where all pupils attained at least the nationally 

expected stands, staff tracked the progress of 

pupils and segmented this by different groups. 

intervention works
The study found that all the highly-effective 

schools made provisions for small groups 

or individual pupils who had difficulties with 

literacy. In one successful primary school, all 

children read to an adult at least twice a week. 

Children who struggled in KS2 received daily 

support. The school found that the impact of 

reading interventions went beyond literacy 

skills: “The school valued the emotional effect 

of one-to-one work, particularly for children 

who might not read with and to adults  

at home.” 



Dee Reid, co-founder of Catch 
Up Literacy and series editor of 
Rapid Reading and Writing, has some 
practical, evidence-based tips for 
supporting disadvantaged children.

Children from homes which are 
financially deprived face extra 
challenges in school. And these 
children may be poorly nourished 
or sleep deprived. They may be 
supporting younger siblings or 
helping care for one or both parents. 

These children rarely get the opportunity to practise 
reading at home. Yet we know that systematic practice 
of reading, which is both enjoyable and successful, 
is crucial in children’s journey to becoming readers.  
In order to give these children extra help, try some of 
the following: 

reading buddies
Pair children up with ‘buddies’ – either within a class 
or across the school, e.g. Y6 partnering Y3 pupils; Y5 
with Y2; Y4 with Y1. Older pupils will enjoy taking on 
the responsibility of sharing a text with a younger child. 
The role of the buddies is to enjoy books together and 
to share reading the text. Don’t restrict it to one child 
acting as ’teacher’ and the other as ‘pupil’. Keep the 
sessions light with plenty of opportunities to talk. The 
sessions could take 15 minutes during one lunch time 
each week. Make sure the resources for buddy reading 
include comics, magazines and joke books.

story CDs and talking Books
Set up a lunchtime club for children to hear books 
read aloud. Scour charity shops and online book sites 
for cheap story CDs. ‘Talking books’ on the computer 
are a great way for pupils to hear texts read to them 
with intonation and expression which gives them a 

Breaking down barriers to literacy



model to strive for in their independent reading. While 
some pupils in the lunch time club are listening to story 
CDs, others can be on the computer listening to a  
‘Talking book’. 

reading to children
Give every child the pleasure of an individual adult sharing 
a book with them. Successful schools in the ‘Removing 
Barriers to Literacy’ study provided opportunities for 
children to enjoy books with a caring adult:

The ‘2.40pm’ support system saw teaching 
assistants leave the afternoon activities and lead 
shared reading with lower ability readers who 
had been identified as needing extra support. 
The children were allocated to specific adults 
who built positive reading relationships with 
the pupils. 

(‘Removing Barriers to Literacy’, Ofsted 2011)

Accurate assessment
Make the most of one-to-one and small-group sessions 
by ensuring that the book chosen for the session is at an 
appropriate level. Adult-supported reading is generally 
reckoned to be most effective when pupils have a 90% - 
94% reading accuracy with that text. With other reading 
experiences, such as buddy reading or any independent 

reading, they should have a higher level of text accuracy 
i.e. 95%+. Children need books at one level when 
they are working with adult support and books at an 
easier level if they are working without adult support. 
Assessments that reflect the pupil’s performance in 
both decoding and comprehension are vital in choosing 
the right level of book. Running records are the most 
effective way of gaining this crucial insight into each 
pupil’s needs.

reading challenges
All children like a challenge! Set up challenges where 
children get rewards (points, stickers, fruit or sweets) 
for reading a number of books. For example, give 
each child their own chart with a reward trigger point 
after every 5 books read. Children have to write the 
title on their charts and, as well as reading the whole 
book independently, they must read part of the book to 
another child. Give children class time to make progress, 
e.g. while the Register is being taken, during wet play or 
immediately after lunch. 

Raising the profile of reading both at independent and 
instructional level in school time will benefit all pupils, 
but those from disadvantaged homes are most likely to 
make the greatest improvements. 



Rose Griffiths, senior lecturer in education at the University of Leicester and 
author of several books about mathematics including Rapid Maths, shares her 
suggestions for helping children overcome difficulties in maths.

Low attainment in mathematics can be due to a great variety of reasons, including 
moving schools regularly, absence from school, lack of confidence, difficult home 
situations, low reading ability, poor concentration and memory, and difficulties with 
understanding abstract ideas. Sometimes children’s problems are made worse 
by the hierarchical nature of some parts of maths: especially with number work, 
children can fail because they have been moved on to a harder topic before they are 
sufficiently confident with the easier work on which that topic depends. 

use a variety of approaches
Because of the varied nature of children’s difficulties, they need a variety of teaching 
approaches. It is important to introduce and practise each topic or skill in several 
contexts, and encourage children to use two or three complementary methods to 
solve a problem, this will increase their understanding of what they are doing, and to 
help them memorise important facts. Practical work, discussion, work with a calculator, 
using equipment, and pencil and paper work are all important. Since mental arithmetic 
is often the most useful method for everyday life, children also need help to develop a 
good repertoire of mental methods. 

helping children succeed in maths



Capitalise on children’s own interests  
and experience
It is crucial to make the maths interesting and relevant to the children. Try to make the 
most of children’s own experience, both in school and at home, so that their number 
work is purposeful. 

extend learning beyond the maths lesson
Of course maths does not have to be only taught in maths lessons. There are plenty  
of ways to get children thinking about maths across the whole curriculum. For example, 
look for opportunities in PE (thinking about counting, direction, length and time), in art 
and design (shape, pattern and problem-solving) and in science (measuring and data 
handling) as well as in everyday classroom routines. Think about how you can help 
engage the child’s family, too, by providing ideas for enjoyable activities and practice  
at home.

encourage children to be independent  
and responsible
Children who have been unsuccessful at maths in the past sometimes put more effort 
into avoiding work or copying other people’s answers than into trying to understand 
their work, perhaps because they have convinced themselves they will always fail. It’s 
important to use careful assessment to decide where the child is confident, and to 
move forward offering support from there. It is crucial to be positive and encourage 
children to talk about what they are learning, as well as helping them see what progress 
they are making.



Julie Lawes, Director of Catch Up covers what makes a good intervention 
programme (Adapted from the Catch Up Coordinator Action Plan  
(Catch Up Literacy and Catch Up Numeracy) www.catchup.org.uk)  

What type of intervention is needed? 
1.  What are the pupil’s learning needs, for example, if considering literacy intervention - does the pupil 

struggle with decoding but have reasonable comprehension, or is the pupil’s decoding skill fairly accurate 
but their comprehension weak, or do they find both aspects of the reading process challenging? 

2.  Is the pupil already engaged in another intervention? Refer to the Intervention Provision Map to see 
what intervention the pupil has followed in the past. What evidence is there of success?

evaluating programmes
3.  What scope of skills is addressed by the intervention? Do these match the skills-deficit identified in the 

pupil?

4.  What is the evidence that the intervention works? Do pupils who have followed the intervention make, 
on average, at least twice the rate of progress that the majority of children make over the same period 
of time?

5.  Does the intervention teach pupils to generalise from skills taught in the intervention and to apply them 
back in the classroom?

Practical considerations
6.  What are the time-demands of the intervention? How does that match with other interventions the 

pupil may be following?

7. Who will lead the intervention? Will he or she need specific training?

8.  Where will it take place?

9.  How will it be timetabled? What lessons will the pupil be withdrawn from? 

10.  What are the resources implications e.g. will pupils need new books or new maths equipment?

Connecting with parents and teachers
11.  How will the parents/carers be notified?

12.  How will liaison between the adult leading the intervention and the classroom teacher be managed?

Measuring progress
13.  How long will the pupil be on the intervention?

14. What will be the success criteria? How will progress be tracked?

15. What exit strategies will need to be in place to support the pupil when they finish the intervention? 

What makes a good intervention?
15 questions to ask before embarking on an intervention
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Kate Ruttle, SENCO at Great Heath Primary School, gives a personal perspective 
on the difference that engaging parents can make.

having ‘that conversation’
As a SENCO, I am always a bit anxious when I have to invite parents into school 
and explain to them that their child is in need of additional support. Unless I already 
know the parents well, I’m never sure how they’re going to take it: I’ve had some 
parents who have been relieved that someone has recognised there’s a problem; 
others who are furious that I am suggesting that their child is ‘at fault’ when clearly 
it must be the school; and others who won’t turn up for the appointment because 
they too worried, they forget or they don’t like coming into school. Since the school 
that I work in serves a large council estate, and many of the children come from 

homes where adults are not well educated, we do need to put in a lot of additional 
support and interventions in place order to ensure that the children have the best 
possible chance of achieving, so I often have to have ‘that conversation’ with parents.

tailoring interventions
In the past, we used to put in interventions without talking to parents but we have found 
that involving parents significantly increases the impact of any work we do in school. 
Experience has led us to understand that the trick is to tailor ‘engagement’ to meet the 
needs of each family.

engaging parents with children’s learning



Billy is in Y4, has ADHD and is dyslexic. His dad won’t enter the school buildings for 
any reason. Since Billy is very focused on his dad, and doesn’t particularly care what his 
mum thinks, it was important to us to engage his Dad. Eventually, I worked with the 
ADHD nurse and we did a joint home visit. I took a variety of books from different 
reading schemes to show him. He hadn’t seen a reading book since he was a child and 
was interested to see the kinds of books that his children could learn to read with. He 
selected a set of books that he felt he could get interested in and I did a reading session 
with Billy then and there so that both his parents could see ways of working with him. 
Since then, Billy’s rate of progress has improved dramatically, his interest in reading has 
increased and he’s becoming a much more ‘savvy’ reader. Periodically, we send home a 
selection of books so that Billy and his dad can choose the next set of books they want 
to read.

resources matter
Many of our parents are easier to reach than Billy’s dad, but we still haven’t managed to 
find a one-size-fits-all approach to engaging our parents in reading with their children. 
We’ve tried everything from reading workshops, reading events, classroom helpers, 
reading afternoons, reading clubs, sponsored reading …. We are currently trying to 
develop our school learning platform to engage the parents more with reading and 
using Bug Club online so that children are ‘taking books home’ electronically rather 
than in print.

If there’s one that all of this has taught us, it’s the need for variety: as well as variety 
of approaches for engaging the parents, we need a variety of materials to offer both 
children and their parents to read. That’s why one of the ways in which we’ll be spending 
the pupil premium will be on further developing the range of books that we can offer 
our children to read.

N.B. Some names have been changed.  



Embedding an intervention thoroughly 
is the best way to make sure it  
is effective. Kay Harrison, SENCO 
at Primary School Rivermead  shares 
how her school discovered how to do  
this successfully.

overcoming practical 
barriers
The successful implementation of 
catch-up interventions in busy primary 

schools depends greatly on practical issues. In the past I 
have attempted to implement a number of interventions 
designed to accelerate the progress of children who are 
struggling with literacy and maths. However, during the 
transition from training day to implementation in school, 
there are always a number of barriers to overcome. 
These include timetabling difficulties, availability of 
suitable support staff and limited space.

If these issues cannot be resolved, yet more problems 
can emerge in the form of lost resources, forgotten 
training and delays in screening children. A number of 
interventions have never been launched successfully, 
despite excellent initial training, due to these enemies 
of intervention!

It was not until I read about and introduced Rapid 
to school that I discovered a successful model of 
intervention. Ironically, I have never been on a training 
day to learn about Rapid. Everything I needed to know 
was clearly explained in the resource materials. I spent 
a few months trialling it with individual pupils before 
setting up an unused classroom with 6 computers, 
furniture and displays, now named the Learning Zone 
by the children. 

using time, space  
and staff effectively 
This designated room has ensured that the timetabling 
of space has not been an issue. Rapid Reading, Writing 
and Maths are our three main interventions, all of which 
are conducted in this light and airy space. Learning 
Support Assistants have welcomed the fact that they 
are timetabled in; I can monitor the interventions easily, 
informally and formally. Nobody is moved, no time is 
wasted, routines are embedded. 

Our model for implementing Rapid Reading is simple. 
One enthusiastic Learning Support Assistant has 
responsibility for ensuring the smooth running of 
the intervention, which involves collecting groups of 
children, assessing children’s progress, hearing children 
reading and resolving any technical difficulties with the 
computers, software or microphones. Six children 
from each Key Stage 2 class use the room from three 
to five times weekly. The best times for the teachers 
have proved to be the first 20 minutes of the morning 
and afternoon and the last half hour before lunch when 
core class lessons will not be missed.

The children are trained quickly to use the programme 
independently. We organise the resources simply: 
reading logs for them with all relevant information 
on the front cover including stage/colour, CD-Rom 
needed and personal password; books organised in 
colour coded boxes; photocopies of running record 
sheets readily available so that children’s progress can be 
assessed at any time. Timetables and monitoring grids 
on the wall allow for easy checking and monitoring by 
all staff involved.

rapid: a permanent feature in 
our school
We have 270 children in our urban primary school. 
Rapid Reading has successfully addressed the needs of 
approximately 25 developing readers in Key Stage 2, 
including children with EAL and learning difficulties. We 
have a high rate of mobility, with a significant number of 
children joining us mid year. Many of these have special 
educational needs; some have missed time in school. 
Due to the permanent nature of our Rapid Reading 
intervention, children can be assessed and included 
soon after enrolling, if necessary.

Rapid is fun, inclusive, cost effective, personalised, easy 
to use, supports APP and complements other reading 
programmes in school. However, its main success, where 
other interventions have failed, is that it can become a 
permanent feature of a school. Staff may change, pupils 
will move on, with the skills needed to read a range of 
classroom materials, but Rapid will always be ready to 
help the next struggling learner. 

running an effective intervention



the proof that rapid works for struggling  
and disadvantaged children

twice the normal rate of reading progress

A full scale, independent study by NFER 
showed that children using Rapid Reading 
make twice the normal rate of progress in 
reading: the average improvement in the 
reading age over the 2.3 months of the trial 
was 5.7 months.

triple the rate of reading progress in 
neath & Port talbot 

Pupils using Rapid in Neath & Port Talbot’s 
thirteen trial schools made an average gain 
of 19 months in their reading age over a 
six-month period.

over double the rate of writing progress

Pupils using Rapid Writing at Upton Junior 
School made an average gain  
of 2.5 National Curriculum sub-levels  
over a seven-month period.

More than double the rate of maths progress 

Pupils using Rapid Maths at Meadlands Primary 
School made an average gain of 32.2 months in 
their numerical age over a four month period.

“It’s cost-effective...frees staff up and personalises learning in an interesting way. 
If you want to focus on the learning and the success of the children... then this is 
the programme to do it.” 

Kay Harrision, SENCO at Rivermead Primary School

“I have been impressed by the progress 
made by pupils using the Rapid Maths 
programme… The pupils themselves have 
developed in self-confidence and many are 
beginning to enjoy maths for the first time.”

Carol Rushworth-Little, Learning Support Teacher - Maths 
Specialist, Worcestershire LA

“The minute you get them in the Rapid 
room, you can really see the pupils’ 
enthusiasm,” “We have seen a real increase 
in confidence, not only in reading,  
but also in terms of increased confidence  
in the classroom”  

Abby Downes, Ronald Ross Primary

“When I go to fetch the kids, they actually 
jump out the classroom. They’re like “yes!... 
they’re really pleased to be able to do it.”

Head Teacher, Swansea

“Playing games was good. I don’t like maths 
but I like Rapid Maths better.”

Robert, age 10
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Professional development to 
help raise attainment 

To fi nd out more, visit: www.pearsonschools.co.uk/primarypd

Independent studies and school trials have 
proven that pupils can treble their normal rate 
of progress using Rapid.

To help your struggling learners make similar progress, 
professional development in raising attainment with 
Rapid is now available as part of the Rapid programme. 
Choose from after-school online courses and INSET days in your school 
for each of Rapid Reading, Rapid Writing and Rapid Maths. 
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Print version

Electronic version

Electronic version in context

At Bug Club, we understand that there are two parts to 
learning to read. Mastering the mechanics is a great start, 
but children need to enjoy reading to develop real fl uency. 
That’s why Bug Club gives you…

�  A dedicated synthetic phonics component to give children a running start at reading

�  Exciting fi ction and non-fi ction with characters like Doctor Who and Wallace & Gromit

�  An online reading world that thrills and rewards, for added motivation

www.joinbugclub.co.uk

Learn to read with 
Doctor Who!

“If you want to focus on the learning and the 
success of the children...then this is the programme to do it.”  

Kay Harrison, SENCO, Hillfi elds Primary, Bristol

Go online to see the evidence from independent researchers, 
local authorities and schools gathered over 3 years at 

www.pearsonschools.co.uk/rapid

See how Rapid can help 
your struggling, disadvantaged 
and SEN children
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A proven intervention for reading, 
writing and maths that can 

TREBLE PUPIL PROGRESS

Bug Club
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Pearson is committed to reducing its impact on the environment 
by using responsibly sourced and recycled paper.


