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GRANGETOWN PRIMARY SCHOOL - POLICY STATEMENT FOR ENGLISH 

 

 
 

1. Introduction 
Language and communication is at the heart of children’s learning. It is central to social and 
emotional development and is the main instrument of learning across the curriculum. The ability to 
communicate well gives children the capacity to participate fully in society. 
 

Language develops best in context, when there is a real reason to communicate. This influences our 
approach to the teaching and learning of English. We believe that children learn best when we start 
from whole language – a good story, a great film, an exciting science topic, an interesting role play, a 
piece of drama, a debate, and so on. Children who want to know what is in a book will become 
enthusiastic readers. Children who want their readers to understand and enjoy what they have 
written will express themselves clearly and imaginatively in writing.  
 

Technology plays a vital role in the way we learn and communicate today and we believe that it 
should be integral to the teaching and learning of English. We want children to understand how 
digital media works and to use this to express themselves in language learning. 
 

The use of visual resources is embedded in our approach to teaching and learning. It is one of the 
ways we support our children’s English development and access to the curriculum. We also live in an 
increasingly visual world, and our children are given the opportunity to develop their visual literacy 
through analysing a wide range of moving image texts, for example, television, film, and multimedia.  
 

We also like to celebrate writing, giving children a real sense of pride and self assurance. We use 
many different extrinsic rewards and well as encouraging children to become intrinsically motivated. 
 

We are aware that the way an adult communicates greatly affects children’s language development 
– so we model appropriate communication skills. We give children time to communicate and we think 
about the way we question them, so they have the opportunity to try out new language and express 
themselves fully.  
 

2. Aims 
Through the teaching of English our aims are to ensure that children will: 

 Read easily, fluently and with good understanding.  

 Develop the habit of reading widely and often, for pleasure and information. 

 Acquire a wide vocabulary and understanding of grammar and knowledge of linguistic 
conventions, linked to reading, writing and spoken language.  

 Appreciate our rich and varied literary heritage. 

 Write clearly, accurately and coherently, adapting their language and style in and for a range of 
contexts, purposes and audiences.  

 Understand, value and use the process approach to writing in order to improve the content and 
presentation of their writing, through planning, drafting and re-drafting. 

 Write individually and collaboratively, experiencing praise and receiving constructive criticism and 
support. 

 Experience the pleasure of publishing their writing and sharing it with a wider audience. 

 Use discussion in order to learn. They should be able to elaborate and explain clearly their 
understanding and ideas.  

 Be competent in the art of speaking and listening, making presentations, demonstrating to others 
and participating in debate.  
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 Be able to use digital technology competently, in ways which support and facilitate the learning of 
all aspects of literacy. 
 

Spoken Language 
Spoken Language is crucial to development and is a major focus across the school. Teachers will 
plan using the statutory requirements outlined in the National Curriculum. We use the Talk for 
Writing approach throughout the whole curriculum to ensure that children rehearse what they want to 
say, using appropriate Standard English in preparation for writing. We ensure children orally present 
their learning in a range of ways to peers and adults.  
 

Reading 
At Grangetown we have a multi-layered approach to the teaching of reading: 

 In Reception and Key Stage 1 the emphasis is on word reading and a phonic approach to decode 
quickly and fluently.  

 We use the Letters and Sounds Programme to systematically teach synthetic phonics.  

 Alongside our phonics programme we teach children how to extract meaning from text 
(comprehension). We do this through high-quality discussion with adults, using a range of texts.  

 When the children have progressed to the end of the Letters and Sounds programme they 
continue to develop their phonic knowledge, using high-quality texts and teacher-devised activities 
focussing upon reading, writing, speaking, punctuation and grammar. 

 We teach the children the key comprehension strategies of prediction, clarification, asking 
questions and summarising.  

 Children are exposed to a range of texts in all curriculum areas:  
- Fiction (traditional, classic and contemporary) 
- Non-Fiction 

 As a whole school, we have daily story times, to help develop the children’s love of reading. In 
EYFS and KS1 ‘core texts’ are read regularly to develop a bank of structures and language 
models.  

 To support the children’s development of reading at home, all children take home a reading 
scheme book and/or a free choice book from the library. 

 We are developing the way we use technology to support reading: (i) Our new LCD screens give 
us access to a range of digital texts for whole-class work, (ii) Our traditional PCs give children 
access to software which builds reading skills, (iii) We are exploring how iPads can give children 
access not only to full texts, but also to apps that build reading skills. 

 

Writing 

 The teaching of writing is supported by a range of high quality texts.  

 Our Transforming Writing initiative emphasises the use of ‘Talk for Writing’ strategies which follow 
three stages: imitation, innovation and independent application.  

 ‘Talk for Writing’ is an approach to teaching children to be good writers, and we believe that this 
enables our children to imitate the key language they need for a particular topic/genre of writing 
orally, rehearsing the tune of the language they need, followed by shared writing to show them 
how to craft and shape their writing for a particular purpose and audience. Through a whole-book 
approach, we help the children to develop a broad vocabulary and teach the children how to use 
words in grammatically accurate sentences. These skills allow our children to compose different 
types of writing for a range of purposes.  

 As outlined in the new National Curriculum, we ensure children have secure basic skills through a 
structured spelling programme.  

 Spelling is taught every day in Reception, Year 1 and Year 2 through the Letters and Sounds 
Programme alongside the P of S.  

 Visual recognition, practice, rehearsal, memorisation, oral repetition, recognising phonic blends 
within a word, listening, recognising spelling patterns, and ‘using the word in context’ are all 
fundamental to learning to spell. 

 In Year 3, spelling is systematically taught, across the week. Children use visual methods of 
learning spelling as well as revisiting phonics.  

 In Yrs 4, 5 & 6, spelling is systematically taught at least twice a week following our Spelling 
Scheme of Work. Teachers focus on Spelling when they mark work, giving children verbal and 
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written feedback, and teaching children to use Look, Cover, Write, Check as a technique to learn 
the correct spelling. Booster sessions are also taught in Year 6 to teach any gaps in learning. 

 Homework task focus on Spelling, and short weekly ‘tests’ are given in Key Stage 2. 
 

Handwriting 
Our ultimate goal is for pupils to achieve a fast, flowing, legible style of writing. There is a consistent 
approach to the teaching of handwriting across all key stages.  We use the Berol scheme to support 
our delivery of a structured teaching programme which: 

 ensures correct formation and orientation of letters. 

 develops consistency and appropriateness in size and spacing. 

 encourages a pride in presentation. 

 eases the transition from printing to joining. 
 

The use of a pen is introduced from Year 3 onwards. Children are awarded a Pen Licence when their 
handwriting has been inspected by the ‘handwriting inspector’ and the appropriate joint style has 
been consistently used. The licence can be revoked at anytime and points can be given when 
handwriting standards aren’t maintained; this is not used in a negative way – rather it links with the 
playful and motivational idea of the rather stern ‘Handwriting Inspector’ (HT is disguise!), and the 
obvious link between a Pen Licence and a Driving Licence. 
 

Poetry 

 Poetry writing is prescribed only in the Year 2 P of S. However, at Grangetown all year groups are 
taught a range of poetry.  

 Teachers include poetry in their English lessons and in other subject areas. 

 We invite poets to work with our children, through assemblies and in-class workshops. 
 

3. Whole School Organisation and Management 
 

(i) Planning 

 Planning is done with reference to the English Programme of Study and the Primary National 
Strategy progression framework for the teaching of writing genres. 

 Planning is also based on formative assessment, so that ongoing gaps in learning can be carefully 
addressed. 

 Programme of Study outcomes, progression and text types are clustered to decide what the 
children need to learn.  

 Teachers sometimes base their half-termly ‘context for learning’ (topic) on a text, or will find a text 
to link with a topic 

 Using the yeargroup overview, teachers decide which genres of writing they will teach and/or 
develop during the block of work.  

 Teachers produce a half-termly Medium Term Plan which includes focussed outcomes for each 
genre of writing, differentiation and activities which will allow children to secure this outcome.  

 Within the medium term plan, teachers will identify the appropriate grammar work for their 
children.  
 

Genres list years 1-6 
 

 Fiction  Non-Fiction  Poetry  
Yr 

1 

Stories with familiar settings  
Repeating patterns  
Traditional tales  
Fantasy stories  

Labels, lists and signs  
Information texts  
Instructions  
Letters 

Songs and repetitive poems  
Pattern and rhyme  
The senses 
Humorous poems  
Traditional poems   

Yr 

2 

Stories with familiar settings  
Traditional tales  
Character Descriptions  
Fantasy stories 
Quest stories  
Stories by the same author  

Postcards and letters 
Information texts  
Instructions  
Recounts  
Non-chorological reports  
 

Songs and repetitive poems  
Traditional poems   
The senses 
Humorous poems  
Favourite poems  
Riddles 

Yr 

3 

Stories by the same author 
Myths and legends  
Stories about imaginary worlds  
Adventure stories  
Plays and dialogues  

Instructions and explanations  
Information texts  
Letters  
Recounts  
Non-chorological reports  

Creating images  
Humorous poems  
Traditional poems   
Performance poems 
Shape poems   
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 Persuasive writing  

Yr 

4 

Stories by the same author 
Myths and legends  
Stories about imaginary worlds  
Adventure stories  
Plays and dialogues 

Instructions and explanations  
Information texts  
Letters 
Recounts  
Non-chorological reports  
Persuasive writing 

Creating images  
Humorous poems  
Traditional poems   
Performance poems 
Shape poems   
 

Yr 

5 

Classic Fiction  
Biographies and autobiographies  
Short stories- mystery  
Drama  
Short stories- fantasy   

Recounts  
Instructions and explanations  
Argument and debate  
Reports and journalistic writing  
Persuasive writing  
Non-chorological reports 

Slam poetry  
Classic poetry  
Choral/ classic poems  
Poetic style  
Debate poem  
The power of imager 

Yr 

6 

Adventure fiction  
Quest adventures  
Narrative- form and technique  
Short story with flashbacks  
Authors and texts  
Historical  
stories 

Journalistic writing (Report and 
Recount) 
Biographies and autobiographies  
Argument and debate  
Formal/ impersonal writing  
Instructions  
Explanations  

The power of imagery 
Finding a voice  
Revision- different kinds of poetry 
Nonsense poems  
Dialogue and conversation poems  

 

(ii) Time Allocation 
English is taught mainly through a daily Literacy lesson; however teachers sometimes choose to 
block a full morning or afternoon of English depending upon the activity/activities taught. Cross-
curricular learning is embedded into the Grangetown curriculum – English is not just a stand-alone 
subject, but rather it is taught within and through several other curricular areas. Guided reading and 
writing is also taught daily in English workshops. In KS1 a 30 minute daily Letters and Sounds 
session is taught with small mixed Yr 1 and Yr 2 groupings.  
 

(iii) Assessment 
In English, short-term assessments are made which we use to help us to adjust our daily lesson 
plans. These short term assessments are closely matched to the teaching objectives. A traffic light 
system is used when marking the children’s books. The children also self-assess using a traffic light 
system to enable the teacher to gauge the correct level of the children’s understanding. 
 

Ongoing, formative assessments are used to measure progress against the key learning objectives, 
and to help us plan the next steps in teaching and learning. Summatively, children are assessed 
termly using ‘Classroom Monitor Rising Stars’ assessment statements, as a means of recording and 
tracking children’s progress across that term. More formal Rising Stars tests are used each term in 
reading, to help to inform teachers of children’s understanding and progress. 
 

Children in year 2 and 6 are formally tested using the national standard assessment test. Year 1 also 
undertake the phonics screening check which is a short, simple assessment used to make sure that 
all pupils have learned phonic decoding to an appropriate standard by the age of 6. If a child does 
not meet the required standard in Year 1, the check is repeated the following year.  
 

(iv) Cross-Curricular Links 
Through our theme-based curriculum, links are planned for in medium term planning with other core 
and foundation areas. Literacy skills are taught in the Literacy sessions but then can be applied 
independently during topic-based sessions.  
 

(vi) Reporting to Parents 
Each term, parents are invited to the school for a consultation to discuss their child’s progress and 
attainment. Once a year, a written report is sent to parents with a detailed description of their child’s 
progress and effort throughout the year. We also communicate daily to our parents through the use 
of a ‘home-school diary’. On a daily basis, messages can be relayed at the start and end of the 
school day – a reminder about reading or homework, a quick word of praise, and so on. 
 

4. Lesson Management and Organisation of Teaching 
 

(i) Planning 

 The 2014 National Curriculum for English is a detailed document, acting as the basis for our Long 
Term planning 
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 Teachers produce a half-termly Medium Term Plan, setting out the planned teaching and learning 
and demonstrating how links will be made between different areas of the wider curriculum. 
Teachers also use the most recent assessments to plan for gaps in learning or teaching.  

 Short Term plans or weekly planning includes objectives/skills being taught, details of the activity, 
outcomes and evaluations of each lesson. Weekly planning is annotated and adjusted according to 
ongoing formative assessments. 

 

(ii)Special Educational Needs 
Provision is made for pupils with special educational needs. The curriculum is differentiated through 
the use of pupil groupings, levels of adult support, level of challenge, and adapted equipment and 
resources. The SENDco works with individual children or groups of children across KS2 each 
morning to give extra support in reading and writing. Daily/weekly reading and writing interventions 
are used throughout the school, including: Talk Boost, Reading Recovery and Boosting Reading 
Potential (also known as the Better Reading Partnership). Teachers plan interventions based upon 
the child’s understanding/lack of understanding in lessons (via formative assessment, marking etc) 
 

(iii) Differentiation 
We provide suitable learning opportunities for all children by matching the challenge of the task to 
the ability of the child. Differentiation is planned for, and throughout lessons a range of strategies 
and activities are used to ensure appropriately levels of challenge. Teacher support is targeted in 
different ways: whole class, groups, individuals, SEN, More Able and so on, depending upon then 
teacher’s planning and also depending upon how the lesson is progressing. We use teaching 
assistants to support some children and to ensure that work is matched to the needs of individuals. 
In KS1, the children are set by ability for phonics to ensure they are well-supported and appropriately 
challenged. 
 

(iv) Equal Opportunities 
Provision for English is in line with all of our policies. All children have equal access to the English 
curriculum and developmentally appropriate materials. Teaching will be differentiated appropriately. 
Resources etc. are sensitive to the needs and backgrounds of the children and will not reflect gender 
or cultural stereotypes, and are monitored annually to ensure that sensitivity. 
 

5. The Role of the English Coordinator 

(i) The English co-coordinator is responsible for the monitoring and implementation of the English 
Curriculum, and the management of English resources, as follows: 

 take a lead in policy development and the production of a scheme of work designed to ensure 
progression and continuity throughout the school 

 monitor progress in English and advise the Headteacher on any action needed 

 support colleagues in their development of detailed work plans and the implementation of the 
scheme of work and in assessment and record keeping activities 

 take responsibility for the purchase and organisation of central resources 

 keep up to date with developments in English and disseminate this information to colleagues. 
 

(ii) Monitoring & Evaluation 
Monitoring of the taught curriculum, and of standards of pupil learning & achievement, is achieved 
through observation of lessons, Learning Walks, scrutiny of books and planning, discussions with 
children, and through discussion in staff meetings and key stage meetings. For Core Subjects, and 
for Foundation Subjects which are ‘in-focus’, the Coordinator is allocated non-contact time, some of 
which will be employed in observing teaching and learning. A short termly written account of 
progress is produced by the Coordinator. The Headteacher reports to the Governors Curriculum 
Committee, as appropriate. 
 

(iii) Organisation of Resources 

 Each class teacher has resources stored in the classroom which match the areas to be taught in 
English  

 Each classroom has a resource area where the children can independently find and use resources 
that will help and support them in English.  
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 Each classroom has a reading area with books that are appropriate to their level/age. Children and 
teachers can also access the school library, where there is an extensive range of fiction and non-
fiction books.  

 Reading books (including those used for guided reading) are organised along the corridor, starting 
from the lowest level to the highest. 

 A regular English allocation is devolved each year from school budget for resources. Decisions are 
made regarding expenditure in consultation with staff and governors. Priorities are established 
through review of the School Improvement Plan, and through consultation with staff.  

 

6. Additional Information appropriate to this Curriculum Area 
 

(i) Homework 
Children are set a weekly homework task, linking directly with the current unit of learning and suited 
to the child’s ability. Reading at home is key, and this is promoted (via the Karate Reading initiative) 
and closely monitored. Weekly spellings are given, again linking to work covered in class that week. 
 

(iv) Karate Reading Bands  
A karate reading band initiative was introduced in May 2013 across the school to encourage and 
motivate children to read more often at home. Children are required to read an appropriate book to 
an adult for 10-15 minutes (depending on their age). To receive a coloured band they must read 20-
40 times (verified by parent/carer signature). Certificates and bands are given out each week during 
whole school assemblies.  
 

(v) Special weeks/ days  
Special days or weeks are organised throughout the year to promote reading and writing. We 
celebrate World Book Day each year, when children and staff dress up as their favourite book 
character and activities are planned to promote reading. During Book Fair week, reading is 
celebrated and children come into school with their parents/carers to purchase books. Our children 
have worked with many local and national authors. Classes visit local theatres, and we also work 
with – for example – Sunderland University, SAFC, Sunderland Museum, and No Limits Theatre on 
in-school literacy projects. 
 

(vi) Writing Award 
Writing Awards are given termly (two per class), for effort and improvement in writing. This written 
work is turned into a book, celebrated via a Book Launch (parents/carers invited) – the book is 
published and placed in classrooms and in the library. The award winners are also given a certificate, 
a pen/pencil and a copy of the published book to take home. 
 
 
 
 
 
 
 
 
 
 

 
 

 This Policy was developed through a process of staff consultation, and finalised in June 2015. 

 It was discussed and agreed by Governors in June 2015. 

 It will be reviewed in Summer 2016 

 
 

 

Victoria Hough      

LITERACY COORDINATOR 

July 2015 

Current Priorities in developing this area of the Curriculum (see Action Plan for details).  
1. Support and monitor teacher assessments in reading and writing to ensure accurate and robust 

assessments are made and to use these to evaluate the impact of ongoing interventions  
2. Review and develop how we promote reading for pleasure (including developing the library) 
3. Support and develop writing interventions throughout the school with a particular focus on Year 3, 5 and 

6 where the number of children working at or above are – according to Summer 2015 data - is below 
50% (Yr3 37%, Yr5 42% and Yr6 46%) 

4. Review and develop strategies used in marking and feedback. 
5. Review how we meet the learning needs of More Able children. 


